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SOME ASPECTS OF TEACHING INTENSIVE READING TO EFL
STUDENTS STUDYING ENGLIH AS THEIR MAJOR

Po3rnsiHyTo fAesiki acmeKTH HABYAHHS BHBYAI0YOr0 YMTAHHSA CTYIEHTIB Qisomoriy-
HHX (paKyJbTeTiB YHiBepCUTETiB, BUBYAIOUYMX AHIVIINHCHLKY MOBY IK OCHOBHY iHO3eMHY. 3a-
MPOMOHOBAHO HHU3KY Pi3HOMAHITHUX MPHUIHOMIB Ta BIPaB HA TPHOX €TaNax BHBYAIOYOI0
YHUTAHHS, AKi MAIOTh J0TIOMAraTH BUKJIAla4aM CTUMYJIIOBATH 3alliKaBJIEHICTh CTYIeHTIB y
YHTAHHI JiTEpaTypH aHIIiHCHKOI0 MOBOIO.

Kniouosi cnosa: BB4aoue YNTaHHS, 03HAHOMIIIOBAJIbHE YNTAHHSI, TIEPEIVIAJOBE YUTAHHS,
MepeITEKCTOBHN, TEKCTOBUI Ta MICIATEKCTOBHH €Tay POOOTH 3 TEKCTOM.

PaccmaTpuBaloTcsi HeKOTOpbIe acleKThl 00yYeHUs H3y4YaloleMy YTeHHIO CTYAeHTOB
(unosornyecknux GakyIbTeTOB YHUBEPCUTETOB, N3YYaIOMINX AHIVIMICKUN A3BIK KaK 0C-
HOBHOH nHOcTpaHHbIi. [Ipennararces pazHooOpa3Hble NPUEMBbI U YIIPAaKHEHUsS] HA Tpex
JTanax u3y4arouiero YTeHns, KOTopble NIOMOTalT MPeNnoAaBaTeJsiM CTUMYJIHPOBATH 3aUH-
TepecoBAHHOCTh CTYAEHTOB B UTEHHH JIMTePATYPhbl HA AHIVIMIICKOM sI3bIKe.

Knrwoueevie cnosa: nzydarouiee 4TeHHE, 03HAKOMHUTENIbHOE YTEHHE, [TOUCKOBOE YTEHME,
IIPOCMOTPOBOE YTEHHUE, NMPEATEKCTOBBIM, TEKCTOBBIM M MOCIETEKCTOBBIN 3Tanbl PabOTHI C TEK-
CTOM.

Some aspects of teaching intensive reading to EFL students studying English as their
major at faculties of foreign languages in universities are considered, a broad range of
techniques and activities stimulating learners’ interest in reading are suggested at the three
stages of reading, extensive reading, scanning, skimming, pre-reading, while-reading, post-
reading.

Key words: intensive reading, extensive reading, scanning, skimming, pre-reading, while-
reading, post-reading.

Reading has been the skill most emphasized in traditional foreign language teach-
ing, and even today it is the mainstay of EFL instruction in many countries. Reading is
a highly effective means of extending our command of language, so it has an important
place in classrooms where language learning is the central purpose. However, students
also need to learn how to read for meaning, and sometimes it is rather difficult to teach
reading for both purposes at the same time or with the same text [13, p. 30]. EFL teach-
ers, in particular those who teach students majoring in English, must be well aware of
the fact that the focus in reading lessons is not only the content but also the language.
They should develop their students’ ability to extract the content from the language that
expresses it so that they can become effective independent readers.

We read for a variety of purposes and, according to these purposes, in a variety of
ways. Although reading always involves deriving meaning from the text, our purpose
in reading determines the kind and the amount of meaning we look for as well as the
way in which we read the text. The terms extensive reading and intensive reading are
used to describe different styles of reading. Extensive reading involves rapid reading
of large amounts of material or longer contents, such as a whole book, for getting the
gist or the focus is generally on the meaning of what is being read, while in intensive
reading setting students try to understand the text as fully as necessary and are focused
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on the language rather than the text. Of course, extensive reading and intensive reading
are not just two contrasting ways of reading but an infinite variety of interrelated and
overlapping strategies. They are complementary and both are necessary [13, p.38]. Both
approaches used for developing reading skills have important roles to play in helping
learners gain fluency, first in the critical area of vocabulary and word recognition, and
then in developing better reading comprehension skills. Together with scanning and
skimming, important techniques of fast reading, they cannot be ignored if EFL students
are to become competent readers.

Various aspects of foreign language reading, including the problem of teaching in-
tensive and extensive reading skills as well as different reading strategies, have been dis-
cussed by a number of domestic and foreign researchers whose works are often referred
to by EFL teachers in the process of their continual professional development (S.K.
Folomkina [5], E. Shabaikovitch [6], O.B. Bigitch [1], G.I. Borodina, Ya.P.Bovchalyuk
[2], Eu. A. Maslyko, P.K. Babinskaya [3], Ch. Nuttall [13], J. Harmer [7], L. Norman
[12 ], R. Williams [15], S. Krashen [8], T. Lynne [10] and others. Some of them give a
thorough analysis of reading skills, others make plenty of practical teaching suggestions
concerning activities to use before, during and after reading a book or a story with a
class. Although the list of publications devoted to the problem of teaching reading in a
foreign language continues to grow yearly, there are still several aspects which require
careful consideration. Intensive reading is considered to be the most typically taught
method of teaching reading which has both its advantages and disadvantages. Although
it focuses the learner on certain aspects of the language, it is usually done using difficult
texts with many unknown words that require the learner to use a dictionary, which slows
or prevents the development of fluent eye movements that are so necessary to improve
learners’ reading skills. Besides, there is little actual practice of reading because of the
small amount of the intensive reading program text and students may not be able to read
at their own level because everyone in the class is reading the same material. Another
disadvantage of intensive reading is that the text may not interest the reader because it
is normally chosen by the teacher, who directs and designs what kind of book or article
his/her students should read in order to develop specific receptive skills. Finally, EFL
students may associate this style of reading with testing and not pleasure because exer-
cises and assessment usually follow intensive reading.

The purpose of this article is to treat some aspects of teaching intensive reading to
EFL students studying English as their major at faculties of foreign languages. Without
pretending to consider all the aspects of the problem, in particular using authentic and
learner-authentic materials for teaching intensive reading to EFL students, the author
of this article makes it her aim to rethink the way intensive reading is presented in the
language classroom in order to develop a broader range of techniques and activities
which are more involving for EFL students and can help them change their intensive
reading habits which sometimes have nothing to do with efficient reading skills.

Reading is a complex many-sided activity involving a combination of both lexical
and text-progressing skills that are widely recognized as being interactive. Two major
approaches which are used for developing reading skills, known as intensive and extensive
reading, have been the hot topics for many years in the field of a second and a foreign
language acquisition. The aim of exfensive reading is to encourage readers to cover a
large amount of material and to gain a general understanding of what is read instead of

80



ISBN 978-966-383-524-2. AuriicTuka Ta aMmepukanicTuka. Bunyck 11. 2014

analyzing the detailed information. By encouraging students to choose for themselves
what they read and to do so for pleasure and for general language improvement, EFL
teachers help their learners build their confidence and enjoyment. In contrast, intensive
reading is a type of slow reading that involves approaching the text under the guidance
of a teacher or a task which forces the students to focus on the text. The aim is to
arrive at an understanding, not only of what the text means, but of how the meaning is
produced [13, 38]. Intensive reading practice can focus more intentionally on essential
core vocabulary, patterns of text organization and types of text processing needed to
adequately comprehend any text. Both extensive and intensive reading approaches have
their advantages to offer at different stages of reading instruction. Thanks to extensive
reading program, EFL students gain more confidence in reading, improve their attitude
towards this communicative skill and become more motivated to read, they feel more
autonomous over their own learning and improve overall language competence.
However, extensive reading alone is not sufficient for developing reading skills and it
does not play such an important role in teaching reading strategies as intensive reading.
According to A. Paran, intensive reading activities are needed for four main reasons:
to help learners comprehend written texts, to become more aware of text organization
to better comprehend, to learn how to use and monitor effective reading strategies, and
to develop general literacy skills necessary to generate productive expressions in their
second language [9].

There is no denying that intensive reading plays a more essential role for EFL
students who are more often unaware of effective reading and vocabulary learning
strategies than native speakers.

Reading is an important speech skill and one of the means of communication which
is often integrated with other communication skills (speaking, writing and listening) and
is considered to be the basis for their further development. It is not only the aim but
also a very effective means of teaching and learning a foreign language, in particular it
is an efficient means of enlarging learners’ real and potential vocabulary as well as an
essential tool for better grammar acquisition of the target language. The crucial role of
reading as a powerful means of teaching different speech habits and skills is performed
by intensive reading. The English Language Development Curriculum for Universities,
Institutes and Faculties of Foreign Languages stresses the importance of developing the
four major skills, in particular reading, which is integrated with the others in the first
two years and becomes relatively independent in years three ,four and five [4, p.4].

According to the Curriculum, the treatment of reading skills involves reading for
global understanding, followed by a deeper and more detailed comprehension of the
text [4, p.11]. Combining the benefits of both more focused and intentional intensive
reading with advantages of extensive reading can help EFL teachers to arrive at a more
balanced and effective language program.

Needless to say, the text represents an important aspect of reading instruction. The
choice of reading material in the language classroom, in particular in teaching intensive
reading, is one of the keys to success in teaching this communication skill. However, the
text itself is only one element in reading activity. Equally important is how you approach
it and the activities you use with it. EFL teachers can make the process of teaching
intensive reading more interesting, creative and challenging by designing suitable
techniques, activities and exercises at the pre-reading, while-reading and post-reading
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stages. Tasks for reading are useful for two reasons: firstly, they may provide learners
with a purpose in reading and make the whole activity more interesting and effective;
secondly, EFL teachers need to know how well their learners are reading, and they can
get this information conveniently through looking at the results of comprehension tasks.

The pre-reading stage is designed to prepare learners for what they are going
to read just as we are usually prepared in real life. One of the most interesting tasks
developing intensive reading skills which is given before reading the text is expressing
hypotheses about the content of the text. Efficient reading depends, to a large extent,
on students’ ability to make correct predictions, which will greatly reduce their reliance
on visual information, increase their reading speed and enhance their comprehension.
Students can learn to make predictions based on the title, subtitles and quotations taken
from the text and their knowledge of the topic, which can trigger their interest and
motivation. EFL teachers can use the non-linguistic context, such as pictures, diagrams,
graphs, tables and maps to help their learners arouse their imagination. By setting
guiding questions they can also increase the students’ curiosity and willingness to read.
Guessing the answers before reading is only one way of motivating learners to read a
text. There are many others, and these can often be based on the learners’ own previous
experience. For example, the teachers could tell them what the topic of the text is going
to be and invite them to frame their own questions or suggest vocabulary that they think
will come up in the body of the text. Producing a reasonable hypothesis about the text,
instead of starting with negative factors such as unfamiliar vocabulary, can help EFL
teachers start a lesson on a positive note. However, dealing with new language cannot
be ignored if we want our students to become competent readers. It is not necessary
to teach all the new words and structures in the text before reading. Firstly, the new
language can often be more easily and effectively learnt during the process of reading.
Secondly, properly designed language-based tasks at this stage do not always envisage
complete comprehension of the text.

The focus in intensive reading classes is not only the content but also the language.
A carefully chosen text may serve as a good model or source of knowledge. Pre-reading
activities prepare the learners with language to use at the while- and post-reading
stages. In pre-reading EFL teachers may present some unknown words or grammatical
structures to remove barriers to understanding the text. But before doing that the teacher
should think over the ways of presenting new vocabulary to EFL students studying
English as their major, giving preferences to guessing from context, word-building,
matching, synonyms, opposites etc.

While-reading is designed to help the learners understand the text and get them “to
interact with the text thoroughly and repeatedly so that they can become familiar with
the words and ideas, be confident they know the sequence of events and characters; and
to help them to understand and appreciate the text in more depth and detail” [14,p. 204].
Exercises that should be done at this stage provide opportunities and motivation for
repeated purposeful interaction with the text. They are connected with reading and
rereading of the whole text and its parts to determine its gist, to search for specific
pieces of information and establish logical connection between separate facts. In this
case the techniques of scanning and skimming are widely used. Scanning is a useful skill
to locate a specific item of information that we need, such as a date, a figure or a name
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[11, p.184], while in skimming we try to get the general overall ideas of the whole text.
“The key to skimming is to know where to find the main ideas of different paragraphs,
and to be able to synthesize them into an organic whole by way of generalization™ [11,
p.185]. These valuable reading strategies enable the reader to select parts of the text that
are worth spending time on, in particular those which the students did not understand
and need to be interpreted or discussed later. The most interesting exercises that can be
done at this stage are as follows:

1. Check your predictions about the text while reading.

2. Take notes and underline all the important words and ideas.

3. Find evidence in the text to support the following statements.

4. Glance rapidly through the text and say which of the following statements 7rue
(T) or False (F).

5. Look through the text and find English equivalents for the following words.

At the post-reading stage EFL teachers can check their learners’ comprehension of
the text by means of multiple-choice tests, true/false questions or comprehension ques-
tions. Intensive reading exercises at this stage are aimed at understanding the factual
information of the text. Last but not least, this stage is to help the learners to connect
what they have read with their own ideas and experience, just as we often do in real
life and, perhaps, to move fluently from reading to speaking or writing as follow-up to
reading activities. The work to be done at this stage may include some of the following:
eliciting a personal response from the readers; linking the content with the readers’
experience; drawing comparisons or contrasts between facts and ideas in the text; dis-
cussing or evaluating characters, ideas and arguments; speculating about what had hap-
pened before or would happen after the story [13, p.167]. The final part of post-reading
is report-back session and final discussion when reading has been completed. It starts
in small groups and ends in whole class discussion. It is essential that EFL teachers de-
velop their learners’ high-level skills, such as evaluation and appreciation. Students not
only have to thoroughly understand what they have read, they also have to analyze it in
order to form their own opinions and judgements. “To evaluate, the reader has to read
critically. And the essence of critical reading is to consider what, why, and for whom
the author has written. That is to say, the reader has to determine the author’s purpose,
consider his intended audience, recognize his strengths and weaknesses.... To appreciate
the reader has to understand the author’s tone and attitude, to recognize his literary de-
vices such as the use of figures of speech, to identify his characteristic style, and to see
his humor, satire, and irony” [11, p. 186 ].

To sum up, well-organized work with a reading text helps learners to exploit it to
the full in order to achieve the most important purposes in reading and, what is more, to
make the process of reading both interesting and useful. The task of EFL teachers is to
use a variety of teaching methods and activities in order to stimulate students’ interest
and motivation, and make an intensive reading class a pleasurable and positive experi-
ence. A wide and promising area of future research might be the problem of the choice
of reading material for intensive reading classes, in particular the problem of using au-
thentic and learner-authentic materials in teaching literature in the language classroom.
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C. @. Jlyk’sitHeHKO

JIvgiscokuti Hayionanvuuil ynigepcumem imeni leana @panxa

HABYAHHSI JIPYT'Oi IHO3EMHOI MOBH (AHIVIICBKOJ) 3 OITOPOIO
HA HEPIIY (HIMELIbKY) HA ®AKYJIBTETAX IHO3EMHHUX MOB

MeTo10 cTaTTi € aHAJTi3 Ta po3podka moaesi HaBuyaHHsa IM-2 (anrificbKkoi) 3 onoporo
Ha IM-1 (miMeubKy), MpH IKOMY aKTHBI3yIOThcs /Bi iHO3eMHi MOBH, sIKi BUBYAIOThCH, i
ska 0 JaBaja cTyleHTaM MOXJIMBicTh BUBYaTH IM-2 3 ypaxyBaHHAM iX AocBiny i 3HaHb
3 IM-1. OcobsinBa yBara 3ocepe:keHa Ha MiX0/di 10 MEeTOAUKHA HABYAHHS JIEKCUKH, TAK
SIK caMe Ha eTani BUBYeHHs Jekcnku IM-2 BniuMB nonepeaHix 3Hanb y IM-1 moxe 0yt
HANOINbII Big4yTHUM.
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