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THE SPECIFICS OF THE LANGUAGE BARRIER IN FIRST-YEAR
STUDENTS OF PHILOLOGICAL FACULTIES OF HIGHER
EDUCATION INSTITUTIONS: WAYS TO OVERCOME IT.

CHELHUPIKA BUHUKHEHHSA MOBHOI'O BAP’EPY ¥ CTYJAEHTIB
INEPHIOKYPCHMUMKIB ®IVIOJOI'TYHUX ®PAKYJIBTETIB 3AKJIA/IIB
BUIIOI OCBITHU: HJISIXU HOI'O MOJOJIAHHA.

CIHEIU®UKA BOSHUKHOBEHMUA A3BIKOBOI'O BAPBEPA Y
CTYAEHTOB IIEPBOKYPCHHUKOB ®NJIOJIOTUYECKHUX
OAKYJIBTETOB BBICIIEI'O OBPA3OBAHMUSA: IIYTHU ET'O

HPEOJOJIEHUS.

The article examines the specifics of the formation of the language barrier in first-year
students of philological faculties of higher education institutions, which prevent the mastery of
spontaneous communication in a foreign language. A review of the scientific literature, which
highlights the problems of psychological barriers and identifies their structural components. The
most common factors that cause the language barrier are considered and its close connection with
psychological barriers is substantiated. Ways to overcome the language barrier are identified, which
are aimed at eliminating the influence of personal psychological factors of the student, which cause
it. It has been proven that the professional skills of a teacher, who provides the conditions for the
development of free spontaneous speech, helps to overcome the language barriers of first-year
students in the educational process.

Keywords: language barrier, psychological barriers, learning foreign languages, professional skills
of a teacher.

Y crarti gocaimkeno cmenu@piky (GopMyBaHHST MOBHOro Oap’epy y CTyAeHTIB
NMEPIIOKYPCHUKIB (pinooriyuux (akyjJabTeTiB 3aK/JaliB BHUIIOI OCBiTH, sIKi NepPemIKOIKAITH
OBOJIOAIHHIO CHOHTAHHMM CHIJIKYBAHHSIM iHO3eMHOI0 MOBO10. 3p00JI1eHO OIJIsIA HAYKOBOI JiTepaTypu,



B sikiii BUCBITJIIOIOTHCS MP00eMH BUHUKHEHHSI MCUXOJIOTIYHUX 0ap’€piB Ta BUOKPEMIIIOIOTHCS iX
CTPYKTYPHi KOMIIOHeHTH. Po3riisiHyTO HAlOLIBII 3araibHi YHHHUKM, SIKi € TPUYMHOI0 BUHMKHEHHS
MOBHOTI0 0ap’epy Ta 00IPYHTOBAHO HOr0 TiCHW 3B'A30K 3 MCUXOJIOTiYHUMHU Oap’epamu. BusnaueHno
IUIAXH TOHOJIAaHHS MOBHOIO 0Oap’epy, sIKi cNpsiMOBaHI Ha HiBeJIOBaHHS BIUIMBY OCOOMCTHX
MCUXOJOTIYHUX YMHHHUKIB CTyJdeHTa, sIKi i cnpuuuHATH iHoro. /loBegeno, mo came npodeciiina
MalicTepHicTh BUKJIaAa4a, IKHi 3a0e3neuye CTBOPEHHsI YMOB /Il PO3BUTKY BiJILHOTO CIIOHTAHHOI'O
MOBJICHHS, CIIPHSI€ TIOJ0JIAHHIO MOBHHUX 0ap’€piB NEePIIOKYPCHHUKIB Y HABYAJIBHOMY Npoueci.
Knrouosi cnosa: MOBHHMIA Oap’ep, TICHXOJIOTIUHI Oap’€pH, BUBUCHHS IHO3EMHHX MOB, IpodeciiiHa

MaKCTepHICTh BUKJIagava.

B cratbe mccaegoBana cnenuduka GopmMupoBaHHs HA3BIKOBOr0 Oapbepa y CTYAeHTOB
NMEePBOKYPCHUKOB  (ujionornyeckux (pakyabTeTOB YYpe:KAeHUIl BbICIIero o0pa3oBaHus,
NPensATCTBYIOIMX OBJAJICHUI0 CIIOHTAHHBIM 00IleHHEeM HAa MHOCTPaHHOM s3bike. [IpoBeneH 0630p
HAYYHOI JIMTepaTypbl, B KOTOPOil OCBeIIAIOTCA MPO00JeMbl BOZHHKHOBEHHS TCHXOJOTMYeCKHX
0apbepoB U BbIAEJIAIOTCS HX CTPYKTYPHBIE KOMIOHEHTHI. PaccMoTpeHbl HanGos1ee 001mme pakTopsl,
KOTOpble fIBJIAIOTCSI NMPUYMHON BO3HHKHOBEHHMS fA3BIKOBOr0 0Oapbepa M €ro TecHasi CBA3b C
NMCUXoJ0orndeckuMu  Oapsepamu. OmnpeneneHsl NYTH MNPeoJ0JeHHs fI3BIKOBOro Oapbepa,
HANPABJICHHbIE HA HUBEJIUPOBAHME BJIMSIHUSI JUYHBIX ICHXO0JIOTMYeCKHX (PaKTOpPOB CTYyIEHTA,
KOTOpbIE H BbI3BIBAKT €ro. Jl0Kka3aHo, 4YT0 MMEHHO NPo(ecCHOHAJIbHOE MACTEPCTBO NMPeNnoAaBaTes,
o0ecreynBaKONIEro cO3IaHUe YCIOBHH JJisl pa3BUTHS CBOOOJAHOII CHOHTAHHON pe4M, coco0CTByeT
NMPeoI0JIeHNI0 A3bIKOBBIX 0apbepoB NEPBOKYPCHUKOB B Y4eOHOM mpolecce.

Kurouegvie cnosa: S3bIKOBOI Oapbep, IMCHXOJIOTHYECKHE Oapbephl, W3ydeHHWE WHOCTPAHHBIX
S3BIKOB, IPO(ECCHOHATEHOE MAaCTEPCTBO MPETIOIAaBATEL.

The process of creating a common European space in education (European Dimension in
Education) involves the convergence of teacher training systems in the European Community.
Ukraine's integration into the European information and educational space determines the high demand
for learning foreign languages. That is why the study of languages is especially important today.

The aim of the article is to investigate the specifics of the formation of the language barrier
in first-year students of philological faculties of higher education institutions that prevent the mastery
of spontaneous communication in a foreign language and identify ways to overcome it.

The main task of foreign language education is to form communicative competence, which
allows a person to interact effectively in situations of language communication in the language being
studied. The main problem in the formation of communicative competence in the teaching of future
foreign language teachers is overcoming the language barrier, which usually arises after the admission
of graduates of secondary education to the philological faculties of higher educational institutions. One

of the main reasons for the emergence of a language barrier in the study of foreign languages is the



difficulty of a psychological nature. In connection with innovative processes in education, the problem
of psychological barriers in Ukrainian psychology began to be considered as part of the pedagogical
process (V. Bessonenko, O. Vysotska, R. Granovska, Y. Kryzhanovska, A. Massanov, L. Pidlisna,
N. Sopilko and others).

A. Massanov defines the concept of psychological barrier as a subjective reaction due to bias,
negative attitudes, differences in interests of the individual with the requirements of the situation,
personal beliefs, attitudes, misunderstandings, etc. (Massanov, 2010a, p. 19, 20) and identifies the

following components (Massanov, 2010b, p. 63):

experiences related to the rational and irrational assessment of the conditions and

consequences of achieving the goal,

experiences related to motivation to achieve the goal;

the state of willpower in the situation of achieving the goal,

emotional reactions to the situation of achieving the goal.

In general, the emergence of language barrier is closely related to psychological barriers, which
are determined by: the degree of preparation of the individual for speech activity; personal qualities;
external conditions of activity. Depending on the understanding of their nature and essence,
psychological barriers in pedagogy are considered from different positions and are divided into three
main groups: cognitive and psychological, communicative, emotional. Cognitive and psychological
barriers are often associated with the cognitive immaturity of students, that is underdeveloped abilities
of logical thinking, concentration, poor memory, etc. Communicative barriers can be manifested
through: contradictions between the theoretical knowledge of students and the possibility of their
practical application; insufficient stock of foreign words; insufficient mastery of oral skills in native

language, which leads to the inability to express their thoughts in a foreign language. Emotional



barriers are usually the strengthening of negative attitudes and experiences of the student, which may
arise during tasks such as: low self-esteem, fear of making mistakes, feeling ashamed of mistakes, fear
of criticism and ridicule from group mates, insecurity.

Thus, the language barrier can be defined as the personal inability of the student to use the
existing knowledge and skills for communication activities. This manifestation of subjective emotional
experience, which is associated with nervous tension, blocks the interaction, because the participant
does not show himself due to the inability to express their ideas and thoughts. It is the internal
psychological barrier, which manifests itself in reluctance, fear, confusion, anxiety and inferiority, does
not allow the student to speak spontaneously.

We propose to consider once again the most common factors that cause language barriers in
freshmen of philological faculties and prevent their spontaneous speech:

1. Lack of speech practice. According to the Standard Educational Program (Order of the
Ministry of Education and Science of Ukraine, 2018), 5 hours are allocated for learning a foreign
language in specialized classes of secondary schools, and only 2 hours in non-specialized classes
(standard level), which is insufficient for the practice of spontaneous speech. Also, the possibility of
practicing a foreign language depends on other important factors such as: the professional level of the
teacher, the availability of authentic textbooks and materials, communication outside the school (via
the Internet, visiting language schools, clubs, etc.).

2. Fear of the unknown. The student is frightened by the uncertainty of how the interlocutor will
react to his remarks, he does not know whether he will understand his language, or vice versa, how
their dialogue will end, how the teacher will react.

3. The fear of sounding funny or stupid, is especially evident and hinders free communication

when there are students in the group who are not afraid to make mistakes therefore speak a foreign



language fluently. Thus, less courageous freshmen prefer to remain silent, fearing to be ridiculous
because of an accent, slow speech, wrong accent, inappropriate use of words, or making grammatical
errors.

4. Poor vocabulary and insufficient knowledge of grammar rules leads to the inability of the
student to understand the language of the interlocutor in full or to express their thoughts during
communication.

Professional experience with freshmen suggests that overcoming the language barrier is

possible in the first year, but it all depends on many psychological factors, which include:

individual psychological state of the student (temperament type, insecurity, low self-
esteem);

- insufficient motivation of the student (enrolled because he passed the points or so parents

wanted, etc.);

- previous negative communication experience;

- lack of faith in success;

- inability to practice speaking after classes, etc.

Ways to overcome the language barrier in first-year students of philological faculties of higher
education institutions as a psychological phenomenon are mainly aimed at leveling the influence of
personal psychological factors of the student that cause it. The leading role in this process belongs to
the teacher, who organizes the learning process and helps freshmen in the period of adaptation.

To overcome the language barrier, a professional teacher:

- forms in students: positive motivation to learn a foreign language, interest in the process of

learning a foreign language, adequate self-esteem;



- creates: appropriate language environment, friendly atmosphere conducive to mutual
support and free communication in foreign language;

- chooses optimal strategies and applies an individual approach;

- provides an equal and tactical approach when correcting errors (grammatical, lexical,
phonetic, stylistic) and evaluating the results of speech activity of the whole group of
freshmen.

The formation of positive motivation and interest in the process of learning a foreign language
is facilitated by individual and group work of students on projects, as well as the organization of debate
tours, TED talks, conferences on a pre-announced topic. Search, collection, analysis and
systematization of information with its subsequent organization in the form of a presentation develops
cognitive and creative activity of the student, stimulates the study of new vocabulary, fixes correct
pronunciation, gradually removes psychological blocks of fear of speaking to the audience.

Working in pairs and groups with constantly changing partners helps to create an appropriate
language environment for the development of free spontaneous speech, but in the first year of
philological faculties this process should be fully controlled by the lecturer, in order to evenly distribute
weaker and stronger students. The work organized in this way in pairs and groups will allow weak
students with the help of stronger groupmates to overcome difficulties in communication faster.

Building relationships on a democratic basis of partnership between teacher and students
creates a relationship of trust, provides an equal and tactical approach to correcting mistakes,
evaluating the results of speech activities by the teacher and adequate perception by students. In turn,
an adequate attitude to the correction of mistakes made during speech activity leads to the development

of communication skills and spontaneous speech.



Conclusion. Thus, language barriers that arise in first-year students of philological faculties of
higher education institutions while studying a foreign language are closely related to psychological
barriers. Overcoming the language barriers of freshmen in the learning process largely depends on the
professional skills of the lecturer, who provides favorable conditions for the development of free

spontaneous speech.
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