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MeTow 1HBOro JOCTIIKEHHS € BU3HAUCHHS POJIi eMIarii y mpolleci HaBYaHHS aHTJIINHCHKOI MOBU Ta
3aJly4eHHs CTYACHTIB JIO I[bOIO MPOLECY Ta OTPUMAHHS IUTIHUX PE3yJbTaTiB y IbOMY HAIPIMKY.Y LbOMY
JOCTiDKeHHI  OyB BUKOPUCTAHUH SIKICHUM METOJ [T 3'ICYBaHHS JaHUX JJIs MOSICHCHHS MO3UTUBHOTO e(eKTy
eMnarii Juis Kpamoro HaB4yaHHs. lle MOCTiKEHHS IMiIKPECIOe BaXIUBICTh eMmaTii Ta 11 BIUIMBY Ha IPOIEC
IUTIIHOCTI TIPOIIECY BUBYCHHS AaHIJIIMCBKOI MOBM IUISXOM TIOPIBHSHHS TOSCHEHb Ta MOIJISIAIB PI3HUX
JOCTiKeHb. JlaHa cTaTTs onucye AesiKi OCHOBHI BUCHOBKH TIIMOOKUX JOCHIKEHb 3 I[LOTO MMUTAHHS, B SIKOMY
PO3IJITHYTO POJIb CIIBIIEPEKUBAHHS Y BIJIHOCMHAX MDK BUKJIaJadyaMH Ta CTYJCHTaMH Ta ii BIAMOBIIHICTH 10
MOpPAJILHOTO MOJICTIOBaHHS. Byso 3i0paHo JaHi NUISXOM OMUTYBaHHS T4 CIOCTEPEIKEHHS B ayauTOpii Ta 0ysi0
BUKOPHCTAHO TEOPiF0 METOHOJOril Uis aHamily. Y CTaTTi pO3MNIAJAIOThCS OCTaHHI JOCTIDKEHHS B Taly3i
HEHpOHAYKH Ta 3HAYEHHS €MOIIiil y MPUIHATTI MOPAILHUX PIllIEHb Pa30M i3 TICUXOJOTIYHUMU JTOCIIKEHHIMHU
IIOJI0 BIUIMBY €MIIaTii HA HaBYaHHS. EMmaris Bxke JaBHO € HEBiJ€MHOI0 YaCTHHOKO CUCTEMHU OCBITH, SIKIIO
YVHIBEPCUTETH 3aJIy4eHi JIO IHTEJIEKTYaIIbHOTO PO3BUTKY, BOHU 3a CBOEKD CYTTIO OEpyTh Yy4acTh B €MOI[IHHOMY
PO3BUTKY CTY/ICHTIB. Pe3ylbTaTi MOSCHIOIOTH, 110 BUKJIA/1a4yi TOBHHHI CTABUTHCS JI0 CTYACHTIB 3 CIIIBUYTTSAM Ta
po3yMiHHsAM. TakuM 4YHHOM, €W WiAXiA JONMOMOXKE CTyIEHTaM JIETKO HAaBUATHCS, a TaKOX MiBUIIUTH
MOTHBAIIIFO CTY/ICHTIB JI0 HABYAHHSI.

KurouoBi ciioBa: emnarisi, mporiec HaBuaHHS, Pe3yJIbTaTH, MIX1J1, TO3UTHBHUHN e(eKT.

Llempr0 3TOTO UCCIIETOBAHUS SBIISICTCS ONPECICHUE POJIH SMITATHN B MPOIIECCE O0yUEHUS aHTITHIHCKOMY
SI3BIKY M BOBJICUCHHE YYAIIMXCS K DTOMY IIPOIECCY W TONYYCHHE IUIOJOTBOPHBIX PE3YJIBTaTOB B 3TOM
HampaBjeHUU. B 3ToM wucciaenoBaHnM OBII HCIOJNB30BAH KAYECTBEHHBIM METOJN IS BBIICHEHHWS OJDKHBIX
JMAHHBIX U1 OOBSICHEHUS IMOJIOKUTEIBHBIX 3()(EKTOB IMIATHH AJIs JIydlIero oo0yueHus. B 3ToM uccienoBaHuu

MMOAYCPKUBACTCA BAXXHOCTH OMIIATUM W €€ BJIIMAHUA Ha TO, YTOOBI CACIaTh IMPOUECC U3YUCHUA AHTJIMICKOTO



sA3bIKa IIOJAOTBOPHBIM, CpaBHHBas OOBSICHEHUS U B3I bl PA3JIMYHBIX ucciaegoBanuii. B atom JOKYMCHTC
OIMKMCaHbl HEKOTOPHIC KITHOUCBLIC BHIBO/bI I‘J'IY6OKI/IX HUCCJIEI0OBAaHUM ATOr0 BOIIPOCA, B KOTOPLIX paCCMaTpUBACTCA
PpOJib SMIIATHUU B OTHOLICHUAX MCKAY IMPCIOAaBaTCJICM MU CTYACHTOM UM €€ aKTYaJIbHOCTb JIA MOPAJILHOI'O
MOACIINPOBAHMA. briiu CO6paHI)I JaHHBIC C MOMOIIBIO OIpoCa H Ha6J'HOILeHI/I$I B ayJUTOPUH M HCIIOJIB30BaI
000CHOBaHA MCTOOOJIOTMYCCKasA TCOpHA AJId aHaIM3a. B cratbe Hapsaagy € Ooitee CTapbIMU TMCUXOJIOT'MYCCKUMHU
HUCCICOOBAHUAMU 110 BIIMAHUIO U OMIIATHH Ha OGYIIGHI/IC paccMaTpuBarOTCA HOBCHIIINE MCCIICAOBAHUS B obmactu
HeﬁpO6I/IOHOFI/IH U 3HAUYCHHE SMOLIUHA B OPUHATUHU MOPAJIbHBIX peHIeHHfI. OMmaTus YK€ HAaBHO ABJIACTCA
HEOThEMJIEMOM YaCThIO CUCTEMEI 06p330BaHI/IH, €CJIM YHUBCPCUTECTHI YHACTBYIOT B UHTCIIJICKTYaJIbHOM pa3BUTHUHU,
OHM IO CBOCH CYTU BOBJICHCHBI B 5MOIHWOHAJIBHOC PA3BUTUC CTYACHTOB. PCSYJ'H)TBTBI IIOoKa3ajii, 4TO IJId
JOCTHXKCHHUS ITOJTOXKHUTCIHHOT'O 3(1)(1)61<Ta npenoaaBaTeivn JOJIKHBI OTHOCUTCSA K CTYACHTaM C sMmaTtue. Takum
06p330M, 9TOT IMOAXOZ 3aCTaBUT yUalllUXCs JIETKO YYUTHCS, a TAKKE IMMOBBICUTH MOTUBALlUIO CTYJACHTOB K y‘l€66.

KiroueBble ci10Ba: sMIaTus, npouecc 00yueHus, pe3ybTaThl, HOAX0, NOJOKUTENBHBIN 3(h(DEeKT.

The aim of this study is to identify the role of empathy in learning process and to make students get
involved in it and obtain fruitful outcomes in this direction. The gqualitative method was used in this study to find
out due data for explaining the positive effects of empathy for better learning. This study emphasizes the
importance of empathy and its influence for making the English learning process fruitful through comparing the
explanations and views of different researches. This paper describes some of the key findings from profound
studies of this matter, which examined the role of empathy in teacher—student relationships and its relevance to
moral modelling. The project collected data through interviews and classroom observations and used grounded
methodology theory for the analysis. The literature considers the latest research in neuroscience and the
significance of emotions in moral decision making alongside older psychological research on affect and empathy
in learning. Empathy has long been an intrinsic part of the education system, if schools are involved in
intellectual development, they are inherently involved in emotional development. The results explain that the
teachers should approach the students like mother and father while teaching. Thus, this approach will make
students learn easily and also make the students motivation high and better towards learning.

Keywords: empathy, learning process, outcomes, approach, positive effect.

Teachers’ profession is related to many different roles such as: teacher's role in
the narrow sense, teacher as motivator, evaluator, cognitive-diagnostic role, social
relations manager and partner in the emotional interaction. The purpose of the study is to
investigate whether empathy is connected to the self-assessment of success in teachers’

roles performing.



Communicative competence involves knowing not only the language code, but
also what to say to whom, and how to say it appropriately in a given situation [11,
p.146-153]. Moreover, this ability to use and interpret linguistic forms appropriately
calls for social and cultural knowledge and experience beyond the grammar of the
language [1, p.34]. How, then, can a Ukrainian EFL teacher cultivate students'
intercultural communicative competence? The teacher herself is a non-native English
speaker, the students are all Ukrainian, and the little English they encounter outside the
classroom is often inappropriate.

Medgyes argues that the performance of non-native speakers is inherently limited:
Non-native speakers can never achieve native speaker competence because they are, by
their very nature, norm-dependent [9, p.46]. However, as Brown points out,
communicative competence is relative, not absolute, and it depends on the cooperation
of all participants [2, p.14]. Thus the norm itself is to some extent negotiable by and
relative to the participants--native and non-native alike. One essential for successful
intercultural communication, then, is the attitude of the participants, whose sense of
appropriateness helps construct the norms.

Goldstein and Michaels describe empathy by combining several meanings noted
by Macarov: “Empathic people can take the roles of other people, viewing the world as
they see it, and experiencing their feelings. They are adept at reading and interpreting
nonverbal communication. They sincerely try to understand helpfully, without passing
judgment. Empathy differs from sympathy in that it does not include pity or approval
and focuses on the feelings of others, not our own [7, p.82].

Gudykunst and Kim explain that we cannot understand the communication of
people from other cultures if we are highly ethnocentric [5, p.429-444].

According to Porter and Samouvar, intercultural understanding goes through
several stages from ethnocentrism to ethnorelativism [14, p.351-382]. Ignorance or
feelings of denial and rejection are natural at the first stage. To help students shift their

viewpoint, the teacher needs to make them encounter value conflicts. The stronger the



Impact on the students' belief systems and their value judgments, the more they will
guestion the stability of their values [12, p.122-134]. Then, by reflecting on their belief
systems and value judgments in comparison to the norms of the new culture, students
will become aware of, admit, and then accept the differences. When students can tolerate
differences and believe that no cultural group should be judged as being inherently
superior or inferior to another, the teacher has successfully created a classroom culture
where students have acquired empathy through intercultural understanding via the
learning of English [10, p.29-45].

Moreover, Ukrainian English teachers should teach students that all languages are
of equal value. Stevick points out that Ukrainian education has put too much stress on
British and American English. Overemphasizing Anglophone culture may mislead
students to assume the superiority of English [15, p.58-74].

It is time for us to stop deprecating differences and instead, to encourage students
to understand them empathically, to generate a new harmony that will create a school
environment where differences can be viewed more constructively. An empathic
viewpoint can sensitize one to the full range and depth of someone else's affective stage
or situation and create new insights into classmates' personal differences. Trying to
understand a different culture can lead students to rethink their own beliefs, to develop
empathy, and then to integrate differences into their belief system for constructive
relationships with classmates [4, p.67].

When students learn English, they accept the premise that the language, the
culture, and the society are very different from theirs. Therefore, English classes can
challenge students' assumptions and help them see another way to view differences.
Introducing cultural differences as pieces of information is not enough.

Livine and Adelman emphasize teaching the hidden aspects of the culture in
language learning, because the part of culture that is exposed is not always that which
creates cross-cultural difficulties; the hidden aspects of culture have significant effects
on behavior and on interactions with others [7, p.82]. By highlighting the hidden aspects



of the language functions and characteristics with an empathic attitude including the
positive value of differences, a Ukrainian teacher can help students reflect on the
appropriateness of their performance.

English language learning introduces students to different interaction patterns for
communication with different ranges of appropriateness from Ukrainian norms. An
English interaction is governed by its culturally oriented rules and it is quite hard for
students to figure out the hidden formula. As a consequence, they fail the interaction.
For example, Brown showed how students failed to use appropriate turn-taking signals,
formulated by the English conversation rules, in their interactions with each other and
with the teacher [2, p.14]. Why do they fail? Because they try to apply their own cultural
conversation rules developed through their native language acquisition for the English
interaction [13, p.36].

Stevick explains how everyday teaching affects students: “We consciously choose
or not choose one or another set of "life goals™ that we want to help our students work
on. We can pursue those goals openly and intentionally or indirectly and covertly or not
at all. But whether we are consciously working on such matters or just on language skills,
the "life goals" that will be affected most in our students are not necessarily the ones we
think we are putting across. They are the goals--the values--that our students find built
into us and into how we teach them, our fellow human beings, day by day” [15, p.58-74].

By now, it must seem pretty clear that empathy is an important personality asset,
but you may be wondering how to make it fit amongst your current lesson plans. Here
are a few ideas to get you started:

e Be an example. Know that your students watch you. They learn from your character
and behaviors as much as they do from your instruction. Be a consistent example of
empathy, and exude a caring, compassionate, understanding attitude. They’ll follow

your lead.



e (reate the environment. It’s important that your students trust you and one another. If
an understanding, trustworthy environment is established, then they’re more likely to
open up and display positive characteristics towards one another.

e Work on communication strategies. Feelings are very different from words. It’s
Important that attention is given to helping students find the words to explain their
feelings, in both their speaking and their writing.

e Offer collaborative group tasks. As students work together on specific tasks or
challenges, they experience a sort of group molding that brings them together. Shared
victory or failure gives them a collaborative experience that requires them to exercise
those empathy muscles with their peers.

o Identify shared values and differences. Discussions and activities go a long way
towards helping students see how they align or differ from others.

Therefore, we should emphasize the role of teaching in promoting our students'
humanistic development, and the cultivation of a more empathic viewpoint must be
justified as one of the life-goals for Ukrainian students, especially in their English
language classes.

| cannot say that English language learning directly fosters students' empathy
development. | cannot say that a better language learner could already have developed
empathy, either. | don't have measures to estimate students' empathic attitude and cannot
prove that | have been able to develop empathy in my students during my English
language classes. However, | can insist that | should teach English to help students
develop themselves with dignity. | want to be in the classroom to better students' lives.

Empathy teaches the teachers, parents, and the other people the way how to feel
the other people feel in the same fashion. Because, it is not possible to make people have
same feelings and same experiences in the lives, but it is possible to put yourself in
others’shoes to feel what they feel. Actually, putting yourself in on place is the
behaviour of human being not animals. If teachers develop a better way how to feel the

students feel, then they can teach better than before. If the people do not put themselves



in somebody’ s place, there is possibility for to be selfish for them. Empathy contributes
too much to education due to its positive results seen teaching and training activities in
educational environment and told by many teachers and trainers. Teachers should find
various ways to develop empathy for many reasons, so that they can make their students
think about the others. It is not possible to put everything into practice but empathy
makes itself felt everywhere. Therefore, this study suggests that feeling is a best way
for beginning to learn in many things. Especially, empathy is likely to work in classroom
environment, since the teachers cannot take their respective students everywhere to
teach, but through developing the way empathy the students put themselves in the place

of other, and as a result they start learning.
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